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Abstrak 
 

Penelitian ini bertujuan untuk mendeskripsikan strategi kepala sekolah dalam meningkatkan kualitas guru di 

SD Negeri 12 Talang Kelapa. Kepala sekolah memainkan peran penting sebagai pemimpin pendidikan yang 

bertanggung jawab untuk meningkatkan profesionalisme dan kompetensi guru. Penelitian ini menggunakan 

pendekatan deskriptif kualitatif dengan data yang dikumpulkan melalui wawancara, observasi, dan 

dokumentasi. Hasil penelitian menunjukkan bahwa strategi kepala sekolah untuk meningkatkan kualitas guru 

meliputi: (1) memberdayakan guru melalui pelatihan dan lokakarya, (2) menerapkan supervisi akademik 

berkelanjutan, (3) memperkuat motivasi kerja melalui penghargaan dan pembinaan, dan (4) mendorong 

kolaborasi antar guru melalui kegiatan kelompok kerja guru (KKG). Strategi-strategi ini secara efektif 

meningkatkan kompetensi pedagogis, profesional, sosial, dan personal guru, yang berdampak positif pada 

kualitas pembelajaran secara keseluruhan di sekolah. Penelitian ini menyimpulkan bahwa kepemimpinan 

sekolah yang visioner dan partisipatif merupakan faktor kunci dalam menciptakan lingkungan kerja yang 

produktif dan kondusif untuk meningkatkan kualitas pendidikan.. 
 

Kata kunci: Strategi kepala sekolah, kualitas guru, supervisi akademik, profesionalisme guru. 
 

Abstract 
This study aims to describe the principal’s strategies in improving teacher quality at SD Negeri 12 Talang Kelapa. The 

principal plays a crucial role as an educational leader responsible for enhancing teacher professionalism and competence. 

The research employed a qualitative descriptive approach with data collected through interviews, observations, and 

documentation. The results show that the principal’s strategies to improve teacher quality include: (1) empowering teachers 

through training and workshops, (2) implementing continuous academic supervision, (3) strengthening work motivation 

through rewards and coaching, and (4) fostering collaboration among teachers through teacher working group (KKG) 

activities. These strategies effectively enhance teachers’ pedagogical, professional, social, and personal competencies, 

which positively impact the overall quality of learning at the school. The study concludes that visionary and participatory 

school leadership is a key factor in creating a productive and conducive work environment for improving education quality. 

 

Keywords: principal’s strategy, teacher quality, academic supervision, teacher professionalism. 

 

 

 

1. INTRODUCTION 

Improving teacher quality is a central concern in enhancing the overall standard of education. 

Previous studies have shown that principals play a crucial role in shaping teacher 

performance through instructional leadership, supervision, professional development, and 

creating a supportive school culture (Leithwood et al., 2020; Bastian et al., 2022). Effective 

leadership strategies have been linked to increased teacher motivation, competence, and 

student achievement, emphasizing the significance of principals’ involvement in teacher 

development (Ceballos et al., 2020; Ainscow, 2020; Rahmawati & Supriyanto, 2020). 
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However, while the general importance of school leadership is well-documented, less is 

known about the specific strategies that principals employ in small or rural schools, such as 

SD 12 Talang Kelapa. The local context, resources, and community factors may significantly 

influence the choice and effectiveness of these strategies, yet research focusing on these 

nuances remains limited. 

State-of-the-art studies increasingly highlight the integration of collaborative practices, 

continuous professional learning, and data-driven decision-making as critical elements of 

successful teacher improvement programs (Darling-Hammond et al., 2019; Saimon et al., 

2023; Batubara & Arifin, 2022). Nevertheless, empirical studies detailing how principals 

implement these strategies in Indonesian primary schools are sparse, revealing a research 

gap. 

The novelty of this study lies in its focus on a specific primary school, SD 12 Talang Kelapa, 

exploring practical and context-sensitive strategies employed by the principal to enhance 

teacher quality. This research not only documents these strategies but also examines their 

effectiveness, providing insights into leadership practices in a real-world school setting. 

Practically, understanding these strategies can guide other school leaders in similar contexts 

to implement effective teacher development programs. The study contributes to educational 

leadership literature by bridging theoretical knowledge with actionable strategies in primary 

education in Indonesia. 

Based on this background, the research question of this study is: “What strategies does the 

principal of SD 12 Talang Kelapa implement to improve teacher quality, and how effective 

are these strategies in enhancing teaching performance Enhancing teacher quality remains a 

fundamental priority in efforts to elevate the overall standard of education. A substantial 

body of research underscores the pivotal role of school principals in influencing teacher 

performance through instructional leadership, systematic supervision, structured professional 

development, and the establishment of a supportive and collaborative school climate. Studies 

by Kenneth Leithwood et al. (2020) and Day et al. (2020) demonstrate that effective 

leadership practices significantly contribute to heightened teacher motivation, strengthened 

pedagogical competence, and improved student learning outcomes. These findings reinforce 

the centrality of principal leadership in fostering sustainable teacher development 

(Matondang et al., 2020; Ardliana et al., 2021; Xu, 2024). 

Despite the well-established importance of school leadership, there remains a limited 

understanding of the specific leadership strategies enacted within small or rural school 

contexts, including institutions such as SD 12 Talang Kelapa. Contextual variables such as 

resource constraints, organizational capacity, and community engagement may substantially 

shape both the selection and efficacy of leadership interventions. However, scholarly 

attention to these contextual dynamics remains relatively underdeveloped. 

Contemporary scholarship increasingly emphasizes the integration of collaborative 

professional cultures, ongoing professional learning, and evidence-based decision-making as 

essential components of effective teacher enhancement initiatives. For example, Linda 

Darling-Hammond et al. (2019) argue that sustained, practice-embedded professional 

learning models are instrumental in achieving meaningful instructional improvement. 

Nevertheless, empirical investigations examining how such approaches are operationalized 

within Indonesian primary school settings remain scarce, thereby indicating a notable gap in 

the literature (Safitri et al., 2024; Boardman et al., 2024). 
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The distinct contribution of this study lies in its in-depth examination of a single primary 

school SD 12 Talang Kelapa focusing on the contextually grounded strategies employed by 

the principal to strengthen teacher quality. Beyond merely identifying these strategies, the 

study critically evaluates their effectiveness in enhancing instructional performance within an 

authentic educational environment. 

From a practical perspective, the findings are expected to offer valuable guidance for school 

leaders operating in comparable contexts, particularly those facing similar structural and 

environmental constraints. Theoretically, this research enriches the field of educational 

leadership by linking established conceptual frameworks with empirically grounded, context-

specific practices in Indonesian primary education. 

 

2. METHOD 

This research adopted a qualitative case study design to investigate the strategies 

implemented by the principal of SD 12 Talang Kelapa to enhance teacher quality (Neuman, 

2019; Sugiyono, 2021; Tisdell et al., 2025).  The case study approach was intentionally 

selected to facilitate a comprehensive and contextually grounded examination of leadership 

practices within a single institutional setting. By employing this design, the study sought to 

capture the complexity, dynamics, and contextual specificity of leadership strategies as they 

unfold in authentic educational environments, consistent with the methodological principles 

articulated. (Susanto et al., 2023; Daruhadi & Sopiati, 2024) 

The participants comprised the principal of SD 12 Talang Kelapa and ten teachers who 

were recruited through purposive sampling. This sampling strategy was employed to ensure 

the inclusion of individuals possessing relevant experience and direct engagement with the 

leadership initiatives under investigation (Rosdiana et al., 2024; Umami et al., 2023). The 

selected teachers met specific criteria, including length of professional experience, active 

participation in professional development programs initiated by the principal, and willingness 

to contribute to the study. This approach enabled the researcher to obtain rich, information-

dense data aligned with the objectives of the inquiry (Vaandering & Reimer, 2021). 

 

3. RESULT AND DISCUSSION 

The findings of this study indicate that the principal of SD 12 Talang Kelapa employs a 

comprehensive set of strategies to enhance teacher quality, which can be categorized into 

four primary domains: instructional supervision, professional development, motivational 

reinforcement, and collaborative engagement (Luthfiyyah et al., 2021; Wei, 2023). 

Instructional supervision emerged as a foundational component of the principal’s 

leadership approach. The principal systematically conducted classroom observations, 

delivered constructive and formative feedback, and facilitated reflective dialogues aimed at 

promoting pedagogical improvement (Boardman et al., 2024; Kartini et al., 2020).Teachers 

reported that these supervisory practices enabled them to critically assess their instructional 

approaches, identify areas requiring refinement, and implement more effective teaching 

strategies. This evidence corroborates prior findings by Kenneth Leithwood et al. (2020), 

which suggest that structured and supportive supervision significantly strengthens teacher 

effectiveness and positively influences student achievement. 

Professional development constituted another central strategy. The principal organized 

targeted training programs, workshops, and peer-based learning initiatives designed to 

address teachers’ professional needs (Crespí et al., 2022; Davids & Rinquest, 2024). 

Participants indicated that these initiatives enhanced their pedagogical competence, 

classroom management skills, and overall instructional confidence. These findings align with 
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contemporary perspectives advanced by Linda Darling-Hammond et al. (2019), who 

emphasize that sustained and contextually embedded professional learning is essential for 

maintaining high standards of teaching practice. 

In addition, motivational strategies played a critical role in fostering teacher 

engagement. The principal actively recognized teachers’ accomplishments, provided 

incentives, and cultivated a positive and supportive school climate (Kumar, 2021; Febriyanti, 

2023). Teachers expressed that such recognition and encouragement strengthened their 

intrinsic motivation and professional commitment. This observation is consistent with the 

work of Philip Hallinger (2018), who highlights the direct relationship between leadership-

driven motivation, teaching quality, and job satisfaction. 

Collaborative practices further reinforced teacher development efforts. The principal 

promoted collective lesson planning, peer mentoring, and the systematic exchange of best 

practices among staff members (Carter, 2023; Malik et al., 2020) .These initiatives facilitated 

professional dialogue, mutual support, and collaborative problem-solving, thereby nurturing a 

culture of shared responsibility and continuous improvement. This finding resonates with the 

scholarship of Andy Hargreaves, who underscore the significance of professional 

collaboration in advancing instructional quality. 

Overall, the results demonstrate that the principal’s multifaceted and integrative 

leadership strategies exert a positive influence on teacher quality (Nurfajriah et al., 2022). By 

strategically combining instructional supervision, sustained professional development, 

motivational support, and collaborative structures, the principal establishes an enabling 

environment conducive to continuous teacher growth (Simbolon et al., 2021; Amin, 2023). In 

turn, this supportive ecosystem contributes to improved instructional effectiveness and 

enhanced student learning outcomes. These findings offer meaningful practical implications 

for school leaders operating in comparable primary school contexts, particularly those 

seeking to implement context-responsive and strategically aligned approaches to teacher 

development (Windasari et al., 2024; Ainscow, 2020). 

 

4. CONCLUSION 

This study concludes that the principal of SD 12 Talang Kelapa adopts an integrated 

and multidimensional leadership approach encompassing instructional supervision, 

professional development, motivational reinforcement, and collaborative engagement to 

effectively strengthen teacher quality. Systematic classroom observations accompanied by 

formative and constructive feedback enable teachers to critically reflect on their instructional 

practices, recognize both strengths and areas requiring refinement, and consequently enhance 

their pedagogical competence. 

Structured professional development initiatives including workshops, peer-assisted 

learning, and targeted capacity-building programs further support teachers in acquiring 

updated theoretical knowledge and practical expertise related to classroom management and 

instructional delivery. These sustained learning opportunities contribute to the continuous 

upgrading of professional skills and instructional effectiveness. 

Motivational mechanisms also constitute a significant component of the principal’s 

strategy. By acknowledging professional accomplishments and cultivating a positive, 

supportive institutional climate, the principal reinforces teachers’ intrinsic motivation, 

professional confidence, and commitment to ongoing growth. Such efforts foster a sense of 

value and belonging, which in turn strengthens engagement and performance. 

Moreover, the promotion of collaborative practices such as collective lesson planning, 

peer mentoring, and systematic sharing of effective practices encourages professional 

dialogue and collegial support among teachers. These collaborative structures nurture a 
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culture of shared responsibility and continuous improvement, thereby reinforcing institutional 

capacity for sustainable development. 

Collectively, the implementation of these interrelated strategies demonstrates a 

measurable and positive influence on teacher performance and overall instructional quality. 

The findings affirm the pivotal role of principal leadership in shaping educational outcomes 

at the primary school level. In practical terms, this study offers valuable guidance for school 

leaders operating in comparable rural or small-school settings, illustrating that context-

responsive and strategically integrated leadership practices can substantially enhance teacher 

effectiveness. 

By bridging established theoretical frameworks in educational leadership with 

empirically grounded, context-specific applications, this research contributes to a deeper 

understanding of how principals can systematically promote professional growth and elevate 

educational standards. Ultimately, the study addresses the research question by demonstrating 

that the principal’s leadership interventions are intentional, coherent, and demonstrably 

effective in improving teacher competence, motivation, and collaborative culture, thereby 

fostering an environment conducive to high-quality education at SD 12 Talang Kelapa. 
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